
DR JAMES MARAJ'S VALEDICTORY ADDRESS TO THE 
UNIVERSITY* 

Dr. Chandra, colleagues, visitors and friends. I tried to find out today what a 
valedictory address was. Professor Maxwell advised me that it was in the nature of 
a sermon. Let me assure you that I have no intention of preaching; let me say also 
that I'm very conscious of the fact that when I was prevailed upon by the 
professors in the School of Education to speak, I was also aware that professors 
within USP have invited me to lunch tomorrow and 1 felt that it was a case of 
having to sing for one's supper in advance. 

Perhaps I would explain that if I had a free choice and time, the valedictory ad
dress which I would have wished to give would have focussed on reflections on 
USP. Because my colleagues feel that since I have had an honorary chair in the 
University 1 should appear before you in the guise of an academic then you will 
realise too that the yoke is once more being placed around my neck. 

I would like to talk about universities in the making and share with you some 
reflections on the experiences which 1 have had in other parts of the world, 
especially with the newer universities. I would hope too, if time permits, to make 
a comment or two on our own university. As most academics, perhaps it would be 
useful to begin with some kind of historical perspective. Let me very quickly say 
that right from their very inception, and throughout history, university institutions 
have been destined to play important roles in the development of the communities 
in which they are situated. I believe the only differences really have been in the 
changing character and the intensity of those roles. 
From the days of Plato's republic, where he advocated the supremacy of the 
Philosopher King, partly because of his education and superior intellect, right up 
to the time of the Ancient Greeks and Romans, education has always been accor
ded a priority place in the affairs of the State. The universities as we know them 
today are a product of the middle ages. At that time the response to the needs of 
society made it necessary to have organised higher education in the form of 
faculties, libraries, prescribed courses of study, examinations and diplomas. And in 
the early days, the Roman Catholic Church dominated the first universities of 
Verona and Paris, as indeed I suppose they did everything in Christiandom at that 
time. The social purpose of universities at that time throughout Europe was 
alleged to have been to gather scholars who would concentrate on the Christian 
learning of their age. The graduates would train as theologians, as lawyers or 
physicians and they occupied positions of responsibility in both the Church and 
the State. But with the reformation and I suppose the rise of nationalism, the 
uniformity was destroyed and the universities in the 18th and 19th century in 
Europe responded in different ways to the needs of the society they served. 
Various scholars found very powerful reasons and arguments to support their 
stand and those of the governments of the countries in that great controversy 
which at the time divided the Christian world. So even as early as that point, 
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universities had taken on national colours, let me put it that way. For those who 
believe in the facts of transfer of training, 1 supppose the training that had been 
received had sharpened the intellect of the scholars and brought out a kind of 
imaginative spirit to question things which had not previously been questioned. It 
was in that context too that the seeds of the future scientific revolution were plan
ted, and I believe that we ought to acknowledge that some thanks are due to 
scholars and to the universities. However, it was not until the universities of the 
new world came into being that the State made use of universities in an explicit 
way to accelerate the development of the nations. And that, educationists will 
recall, came about dramatically in the middle of the 19th century in what came to 
be called the American land-grant colleges, founded by an Act of Congress in 
1862. 

It may be useful to remind you, I think, that the movement came in response to 
very rapid industrial and agricultural development in the United States at that time 
and it became necessary for the universities to assist in the development through 
training that went beyond the humanities and through research related to the 
technical areas of farming and manufacturing and also through service to the 
economic and political segments of the society. Perhaps I can capture that flavour 
for you best by quoting from Sir Eric Ashby who said: "The idea took shape that 
a university should be a sort of intellectual department store offering courses in an 
extraordinary range of subjects." We can therefore see how the universities helped 
to shape the development of America as a nation and in turn how American 
development had some influence on the character of universities. It might be 
useful too to point out that land-grant colleges from their very inception, em
bodied the idea which was new at that time that utilitarian studies could be at the 
core of an academic curriculum. That debate has gone on a great deal over the 
years and even in our own university today, there is a belief in some quarters that 
we have perhaps shifted a little too far along vocational lines and we should move 
back to the more liberal traditions. I think it is important to remember that with 
the advent of land-grant colleges, the utilitarian studies, as I have called them, for
med the core of what were essentially academic approaches. And that idea 
developed, and perhaps, students would want to note, that some parallel can be 
drawn in that context between America in 1880 and the developing countries of 
today, 100 years later. 

Perhaps there are two or three other roles which are necessary to put before you 
by way of historical perspective. During the two World Wars, in United States, 
Germany and in Russia, the governments initiated and supported scientific 
research and military experiments in the universities. War-time laboratories grew 
up and all the major universities were listed in national defence and in scientific 
and technological developments as it never had been before. Indeed some of you 

18 



Dr James Maraj 

will recall things like sputnik, the atomic bomb and so on, are really the long-term 
results of such endeavours. (Perhaps the nuclear movement in the South Pacific 
might do well to remember that it was In the universities that a great deal of that 
kind of research in fact began). So much 1 think by way of historical background. 
1 thought it was important to set the stage in that way. 

I would like to turn, if I may, very quickly to some of the developments in the 
third world or the emerging countries or the post-independence countries or by 
whatever name they go, they seem now to be all subsumed under the title 'South'. 
I think the growth of the newer universities was particularly spectacular in Africa. 
I know some people will tell me that not a great deal of what obtains in Africa is 
of relevance here but insofar as evolution of universities go, perhaps there are 
some lessons to be learned. 

There was a great deal of medieval scholarship in Africa much, much earlier and 
for all purposes I think we can perhaps begin to look at what transpired with the 
establishment of the Fourah Bay College in Sierra Leone in 1827. All those who 
were connected with the establishment of that College, both the English and the 
Africans, were of the opinion that it would help to bring about much needed 
development in the area. And not unusual in colonial periods, the Governor 
thought it would reduce the number of Africans who would be obliged to go over
seas. The missionaries thought that it would help to spread the teaching of the 
gospel and the Africans themselves believed that the greater good would come to 
them and that they would be released, I suppose, from ignorance, want and 
disease. 

Perhaps I should also draw the parallel in the case of West Indies, because 
although the University of West Indies began in 1946 much earlier there was 
Codrington College, if you like, the satellite of Durham University which was also 
training people for theology. So from the very beginning the newer universities 
were seen as essentially training grounds for future leaders and for the eman
cipation for, what I believe my colleagues in Social Science will call, a release 
from imperialism and neo-colonialism. 

It is interesting to note even in terms of the African scene that it was a full cen
tury after Fourah Bay College was established that any other university came into 
being in West Africa. I believe some of you have heard me say in other contexts 
that most of the new countries as soon as they become independent, they want to 
have a flag, an anthem, an airline and a university. It is pertinent to note that the 
growth among the new universities in Africa came at a time of the birth of a large 
number of new African states. Soon after they achieved what might be called 
nominal and political independence, then we saw a very rapid growth. The new 
universities were consciously conceived of and designed as prime instruments for 
the attainment of national independence or for a consolidation of that indepen-
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dence as well as to meet the urgent needs of the post-independence period. And it 
became necessary for the new universities to promote the development and 
modernisation of their various countries in addition to serving the fundamental ob
jectives of universities everywhere, which happen to be the promotion and advan
cement of knowledge. 

While all of this is taking place a lot of copying was going on. Not many people 
remember today that most of the newer universities, not only in Africa, but in 
some of the other countries began as Colleges of the University of London. A 
privilege 1 suppose that USP did not enjoy and by virtue of not having had that 
privilege was far better placed, 1 submit to you, to design and conceive of a 
university to serve this particular region. But 1 remember well visiting a number of 
these institutions in which the courses, syllabuses, the teaching programmes and 
everything else, in some cases right down to timetables were in fact designed, 
developed and administered by London. 

That, I think in some ways, was a pity because one can never conceive of national 
development in a geo-political vacuum, I believe that insofar as universities are 
concerned they cannot be properly understood in a geo-political vacuum either. 
My view as 1 leave USP is that the achievements of the university as well as the 
stresses are clearly related to geo-political factors in the region. I think it is high 
time, if we have not done so before, also to recognise the realism of economic and 
political international interdependencies. Given those constraints, it would be 
useful to you to focus on three aspects of national development. The first of these 
is social and cultural progress, the second is political progress and the third 
economic. 

That's a rather simple analysis of the situation for each of these — political, 
economic and socio-cultural — are involved in a complex and intricate process of 
mutual interaction and a kind of chain reaction. I don't think that economists are 
fully agreed on the core that constitutes the development process. Most however, 
will perhaps subscribe to the view that once it is triggered off by one of the forces 
or by one of the events the continued growth of the wealth and prosperity of a 
nation depends on the development of effective utilisation of its human resources. 
1 may once more turn to colleagues for help. Perhaps I should quote Professor 
Patterson, who notes that capital and natural resources are passive factors of 
production. Human beings are the active agents who accumulate capital, exploit 
natural resources, build socio-economic and political organisations and carry out 
national development. And clearly a country which is unable to develop the skills 
and knowledge of its people and to employ them effectively in the modernisation 
process is unlikely to be able to develop anything else. 

In a general sense then, the way the new universities began to take shape was to 
respond to the all round development needs of their societies and 1 think it is 
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unquestionable that the universities in those countries remain a major instrument 
and a catalyst of the national development processes. Now, once we move from 
one kind of general level of commentary and come down to more specific in 
terms of the role of the universities in particular operational dimensions we find 
all kinds of obstacles and performance bottleneck in the role of universities in the 
development process. 

Let me highlight one of these contradictions and this is defined by the nature of 
under-development itself. That is, the enormously competitive pressure on highly 
scarce resources of money, men, materials and time. The newer universities, in
cluding our own, are expected to undertake a large multiplicity of often conflicting 
objectives, stretching from preliminary studies, remedial secondary programme to 
research contributions at the frontiers of knowledge. They, and we, are expected 
to provide for vocational extension education at one level to top policy for
mulation and national guidance roles at another, and indeed, from sensitivity to 
the mundane needs of immediate local communities to the pursuit of academic ex
cellence and international respectability. Yet colleagues, the resources to pursue 
these objectives are not there. They are not there nationally nor are they there in
ternationally in sufficient quantity or quality or at the appropriate time. Indeed, 
for certain areas of the national needs, the international knowledge industry is 
remarkable for its secrecy and its restrictive practices and a lack of North-South 
mobility. 

When I hear people talking about access to higher education, and access in terms 
only of more scholarships, or to use their term, less discrimination, this is to 
reduce the concept of access to a much simpler level. For higher education itself 
does not seem to have access to what I have just referred to as the knowledge in
dustry. I have said in other quarters that when the debates on the Law of the Sea 
were taking place I found it very hard to understand as an islander and someone 
in the third world how we can today be claiming that certain parts of the ocean 
were the common heritage of men. For that what was locked up in patents and so 
on as a result of scientific discoveries and knowledge, were they not also a com
mon heritage of men? It seems to me to be another way of looking at the question 
of access. 

Let me, since time presses on, try and look at the performance of the new univer
sities. When I speak of the universities I am talking not only of the African ones 
but also of that in Mauritius, for example, or that in Singapore, the West Indies 
and so on. What sorts of things have they been doing? In my view there are 10 
dimensions in which we can look at them and try to assess the way that they have 
gone. 

On the socio-cultural dimension, I think in so far as recording the past is concer
ned, most of them have made quite a substantial contribution over the last three 

21 



Dr James Maraj 

or four decades, in refining and perhaps in reinterpreting the past in a way that is 
occasionally refreshingly different from the way the past was interpreted by 
colonial perspectives. What about refinement of the present? I submit to you, that 
at best, our contributions in this regard are of debatable quality especially in terms 
of a sustained critique of the social status core. In many of these universities some 
powerful people in them have been apologists really for regimes, for programmes 
or policies which do not in fact promote the socio-cultural progress of the nation. 
And it is not unfair to ask: Is this a case then of he who pays the piper calls the 
tune? In other words, how autonomous can the university be under different socio
political conditions? Consider, for example, the universities in Ghana under 
Nkrumah or those in contemporary Uganda or consider too, those in francophone 
West Africa, or need I remind you, of the Royal University of Malta, which is well 
over 100 years old and was replaced in the last four or five by a Polytechnic. 
What about creating future cultures? Are our universities, including USP, not still 
a little too pre-occupied with the western cultural heritage. Are we not still seen 
as transmitters, rather than creators, of new cultures? In this context I should like 
to suggest that many of the universities will have to introduce into their 
curriculum before very long what is coming to be known as futuristic studies. And 
by that I do not necessarily mean simply adding a course here or there with a few 
selected topics that worship at that new kind of shrine. I am talking about an in
terpretation of the future, the kind of world in which our students and we our
selves are going to have to live. There may be inter-generational conflicts in trying 
to define that but certainly it is an aspect of socio-cultural progress. 

What about political progress? In terms of erecting new political and ad
ministrative institutions: the new universities have made very little headway. I sup
pose some people serve on political, administrative, technical advisory committees 
and so on and I suppose too that sometimes it is claimed that facilities and forums 
or cross-fertilisation provide a bridge between thinkers and doers. That is a view 
that gains some popularity in some places. I am not a subscriber to the view that 
the university only has thinkers and the outside world has doers. Working in a 
severely practical university 1 believe the university has both. 

What about socially responsible governments? Beyond the rhetorics, what are the 
new universities doing by way of attempting to promote, what I call, socially 
responsible government? I don't think we have yet enough "grass-rooted," if I may 
put it that way, in our own thinking nor I do think we are self-confident enough as 
sustained political analysts and where we have largely illiterate societies, as in 
some of these countries, that is the great difference. Also, can the universities of 
these countries lead the way in terms of what has been called internal social 
justice or, to use the jargon, distributed equity. Many of our universities are still 
pre-occupied with middle-class status and respectability. I don't think we are bold 
enough, any of us yet, to initiate and promote, and pursue the kinds of activist 
programmes which are necessary for the radical transformation of society. 
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What about national security? What are the universities in new countries doing 
about this? In short, the answer is precious little. 

May I turn to economic progress. 1 think given the traditional role of the new 
universities everywhere, this is perhaps where we have done best: the area of man
power development to replace colonial administrators, managers and professionals. 
But even here, I think, the relevance of certain subjects or certain subject of
ferings in the curricula could well be questioned. 1 believe too that the volume of 
production's balance between essentially the humanities and the sciences and 
technology needs to be strongly monitored. So far as the Pacific is concerned, my 
own view is that we also have to monitor the manpower we are producing in 
terms of people at graduate, post-graduate and sub-graduate levels. 1 think it is a 
bit of a shame really that the involvement of universities as universities, as dif
ferent from a few people within them, has not been rather more developed in 
terms of what is loosely called manpower planning and so on. In some cases, the 
development of new skills, for example, in these universities has been left to exter
nal donors. I can think of one university in which through a particular aid 
programme it produced a number of virologists, and that was a good thing in that 
society and through another, the embarkment in extensive family planning 
programme with sociologists. That wasn't quite a good thing in that context. I 
think too that the universities have been very shy about capital resource for
mation. I think it was two years ago, if not three, that 1 reminded this university 
that the time has come for us to move beyond the reef. Perhaps if you will recall 
the tradition of the land-grant colleges, we will be much less reluctant, as univer
sities in the new countries, to begin to embark on commercial grounds or take 
patents out for new pharmaceuticals and for things in agricultural engineering and 
other forms of technology. 

Last week in Samoa, for example, it was pointed out to me by a new minister, that 
in that country $111,000 a year was being spent on basic food, taro and so on, for 
three of their secondary schools. $111,000 is a lot of money in Samoa and in 
those three institutions those kind of foodstuffs used to be produced before. 
Somehow we seemed to have moved away from that. 1 wonder whether in our 
own university we have not got to the stage where higher education has to begin 
to pay for itself, in some ways. Whether, apart from the middle consultancies we 
do for which we get the widow's mite, we might not systematically begin to con
sider other ways in which we can raise resources. Insofar as fundamental research 
is concerned in mathematics or theoretical physics and so on, linguistics, then I 
believe the contributions are still rather marginal. From this sort of description 
perhaps I could move on very quickly to say that I think that the challenges facing 
the kinds of universities I am talking about can best be summarised as follows. Fir
stly, to teach and produce the relevant high level and medium level manpower 
needed at every stage of development. Secondly, to undertake and conduct 
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socially relevant research, both fundamental and applied, and stop quarrelling 
about what is fundamental and what is applied. I think we need to render greater 
public service by helping to develop the kinds of attitudes that would enable 
people to cope with the complexity of the social changes in which they are in
volved. And fourthly, to bring the benefits of the world knowledge industry more 
quickly to our own societies. 

You might well ask me in that context what then do 1 think should be the boun
daries of the university. I think we have suffered in the developing countries for 
far too long with a great wastage of men, money, materials and time from all 
kinds of experimentation and innovations which were designed to handle other 
people's problems. It is my hope that as the universities evolve and gain in con
fidence perhaps they would earn their rightful place of being leaders in social 
change. 

I would like Mr Chairman, if I may in the remaining few minutes, having attemp
ted to share with you the trends as I see them in universities like our own, to take 
a brief look at the University of the South Pacific against that scenario. I think 
many of the things I have said apply equally to our own university but I believe 
there arc also some differences. It is not simply trite to say that USP is unique: it 
is unique. A few years ago there were only three regional universities in the Com
monwealth to the best of my knowledge: the University of the West Indies, the 
University of the South Pacific and the University of Botswana and Swaziland. The 
last of those has since disintegrated, or perhaps more politely, regrouped. But even 
if one attempts to compare the University of the West Indies with this university, 
it will be too easy to look at the similarities. They are really quite superficial. It is 
the differences between the two universities that I think strengthens our 
uniqueness. 

We are not one of many universities as you have in some countries. Nigeria, for 
example, has something like 16 if not more; we are not a university serving a 
single nation as the University of Mauritius; we are serving 11 different countries, 
each in many ways at its own stage of national development. Each are at the 
period history when questions of sovereignty loom very large. The Pacific, as it ap
pears to me, is still in that period in which the West Indies used to be much 
earlier when the Federation of West Indies floundered. There is the concept of a 
nation state, but as we get further down the tracks for the next twenty years and 
see the growth of very large giant states and new regional groupings, we will have 
to ask ourselves: what of the Pacific in that kind of future? Can Pacific be even in 
some dimensions one nation? I do not know. 

In our own university, the resource base is quite small and many of my colleagues 
from time to time forget this. I do not wish tonight to talk about the constraints 
applying to small islands states; that I leave to the Institutes to which that par-
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ticular task has been allocated. But whether you look at it in terms of population 
or finance or any of the other dimensions, the resource base is very small. Six of 
the 11 countries that support this university have an annual recurrent budget 
smaller than the university's. The total population in the region is 1 1/4 million and 
from that number we've got to build, and strengthen and create new nations and 
sustain the machinery of government as well as indigenise the university. Not 
many of you will remember too that while people talk of regional organisations 
less than a third of the budget of SPEC comes from the region; some 10% at most 
of the budget of SPC comes from the region, but 90% of the budget of this univer
sity comes from the region. These are factors that all impinge on the nature of the 
institution. Then there is the ambivalence of governments and public servants 
everywhere in the new countries towards universities and university people. Randy 
Thaman spoke a few nights ago about the love-hate relationship. This is not 
unusual. It is not unusual in new countries where people get promoted into 
prominent position and feel that those who are in universities, are somehow not 
quite to be trusted — who are thinking and writing but who have little to do with 
the real world. And in that kind of context it is necessary for us to develop greater 
credibility. We cannot expect autonomy until we become credible. At the risk of 
being misunderstood, let me say that academic freedom is not conferred, it has to 
be won. At a time whem most universities like ours have gone into what, Vice-
Chancellors call steady state, when there's been no room or no space for expan
sion, this university has been protected from those very harsh winds. 

For the last seven or eight years, while 80% of our budget has gone on staff 
salaries and emoluments, while from the remaining 20% we have had to pay a 
series of things which national institutions do not have to pay, we have with help 
of friends obtained the kind of resources that enable us to keep hope alive in this 
institution. In our own university, as in several others, while participation is 
demanded at all fronts, while we go through a social system in which there is not 
a great deal of regard for authority of any sort, people are apt to disregard 
mechanisms which exist for their more useful participation. I'm intrigued to know 
that it is only when people have come to the end of the line as it were with us, 
that they have discovered bright ideas which they had or complaints which had 
not been put through the established machinery of the university, and maybe the 
new Vice-Chancellor will find it necessary to stand in the Porter's Lodge and in
form everybody who comes in of what's going on and hear from everybody going 
out what particular idea hey have developed that day. In our own university, as in 
others, the question of the governance of the institution, the question of Councils 
as different from Senates; the Senate, who by virtue of their structure, must be the 
academic authority but who also seem to have responsibility for everything else. 
Then too, in the new universities, and particularly in this one, the need to defend 
the university both from within and from without and even in the more complex 
form, to defend the university in its objectives and its practices from the nexus 
between those who are within and those who are without. 

Of course, there is always the link between what is called administration and the 
faculty and there'll always be problems as in other universities, of the failure to 
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follow up in terms of decisions and so on that have been made, but let me remind 
you, that as in every other country in the third world in a post-independence 
period, the administration of the university has been regionalised or localised or 
indigenised, whichever term you prefer, much more rapidly than the academic 
staff. And without wishing in any sense to cast aspersions on my colleagues, some 
of the internal difficulties of this uniersity are not unrelated to that particular fact. 
In this university, the need to sell it outside, to make sure that we are not only 
warmly regarded in the region but internationally, makes demands on people 
which are somewhat different from places elsewhere. Many of you may be very 
surprised to hear that this university is one of twelve which has been chosen by 
the United Nations University as a collaborating institution. Only last week we 
found ourselves listed in a directory of resource agencies by the US and as a 
source of great consolation to a few of us, UNDP last week published a directory 
of 12 institutions that they would use to carry out consultancies on their behalf. 
The only university in a developing country listed there is the University of the 
South Pacific. Colleagues, the university is neither a sacred cow nor is it a milch 
cow. I believe that it is healthy and right that that as an institution we should be 
criticised. I do not believe that it is either wise or fair for much of the criticism to 
be personalised. 

Dr. Maas sent me earlier today a very interesting article which I would like to 
share some parts of with you by way of conclusion. It is an article written by Nor
man Cousins and points out much more adequately than I can ever hope to do, 
the result of some of these interactions and difficulties in new universities such as 
ours. It is claimed that perhaps because we are more concerned with training than 
with education, we are producing a breed of people who like barracudas sharpen 
their teeth on one another, people who ignore the vital fact that their success in 
their profession will depend not only on their ability to do things but also on their 
ability to understand what human beings are all about. 

I said in my early days in this university that the fact that we were small did not 
mean that we had to be petty. Let me say tonight that despite the difficulties 
which we have faced, there is no need to respond to people who are petulant or 
puny and to remake the university every week according to their own notions of 
what the university should be. I do not believe that it is wise by way of response 
every few months to do something because there has been a demonstration or 
someone has taken over the Vice-Chancellor's office or because there's a picket 
line. That might lead to short-term gains; but education is never a short-term un
dertaking. In all of this, when the squalls are over, universities must retain a kind 
of crystalline residue. Indeed in the South Pacific the university itself must per
form that function. 
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If I may Mr. Chairman, I should like to take the last few minutes on a very per
sonal note to say that as I have gone through this region over the last seven years, 
more particularly over the last three months, I have been completely overwhelmed 
by the generosity of the comments made about this institution from people in all 
walks of life. It has been most gratifying. And these have not only been of the ef
forts which I may have made personally but of the place that this university has 
achieved as a result of the efforts of a large number of people. I should like to 
acknowledge publicly the gracious comments and gifts, the notes, the letters, the 
functions and farewells in all sizes, and I'd like to say that, that exposure enables 
me not only to retain the dignity of the Vice-Chancellor's office but to cast into 
oblivion some of the irritations and some of the difficulties which a few colleagues 
and I had to endure. 

If I may as a final message to you perhaps suggest that you become, as many 
Vice-Chancellors or former Vice-Chancellors had to become, too large to worry, 
too noble for anger and too happy to permit the presence of trouble. Ladies and 
gentlemen, if I might alter very slightly the words of the poet, let me say that 
while the lamp that lit my dark corner hasn't quite gone out, the summons has 
come and I'm ready for my journey. 

Thank you. 
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