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In response to a suggestion that I set down my view on education in a form 
more amenable to analysis or criticism, I am providing in this article some 
opportunity for that exercise. I hope this discussion, general though it will 
necessarily be, will generate interest in educational theory and cause educa
tionists and educators to examine the theoretical underpinnings not only of 
other people's views, but of their own as well. 

The lack of interest in theory is one of the distinguishing marks of the 
modern educational movement. This is partly due to the usual antithesis 
between theqry and practice, which, doubtful as that distinction really is, 
has contributed much to the modern insistence on 'getting things done' in 
the usual uneducational, unthinking manner, with a minimum of, if any, 
theoretical interest. We could note here that the position of Mlich — a 
rationalisation of the opposition to schooling — is essentially an anti-thinking, 
anti-theory one. This position is, however, indicative of a general decline in 
education in modern times. 

A simple opinion, however, is not sufficient to form the basis of an educa
tional system. Any such simple view must be developed into a coherent 
theory to unify all related concepts and explain all questions at issue; and 
although the modernist view of education cannot answer most pertinent 
questions, it seems to me that it is on the issue of cultural implications that 
the modernist position most conspicuously breaks down. 

There have been many factors at work, but the spread of Marx's socio-
philosophy (its influence on modern man's thinking and, society has not been 
fully understood or adequately grasped as to depth and extent) and the rise 
of consumerism in our time have been very powerful forces in bringing 
about this orientation. The elevation of economic needs to their present high 
priority status and the attempt to persuade people- that there are no other 
needs worth serious thought, nay, that once material needs are satisfied the 
other needs will automatically take care of themselves, are both phenomena 
of modern thinking. Of course, such attitudes are the result of wishful 
thinking and are intensely unrealistic. Still, it is educators who are in the 
forefront in publishing this crass view. Further, it is a blatant injection of a 
foreign ideology into traditional societies. Anyone with some acquaintance 
with the work of economic anthropologists (Malinowski, Sahlins, etc.) or 
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economic historians (e.g. Polanyi) recognizes that the economistic motive 
has had no significant place in traditional societies: hence the enormity of 
this ideological imposition. 

In actual, historical societies people often sacrifice their subsistence for the 
sake of liberty, for the sake of their beliefs — or illusions. It might be 
objected, however, in the Marxist manner, that this is 'false consciousness' 
and therefore represents a need for rectification. Apart from the fact that 
consciousness does not actually exist — Hume disposed of it in his classic 
writings (and in our time psychologists, e.g. William James and McDougall, 
have confirmed this position) — the logical question here is one of reality 
and not of truth or falsity. Consciousness, therefore, cannot be true or false; 
it can only exist or not. Some readers may be familiar with the work of 
social scientists who have analysed how our particular environments 
condition us and deeply affect the way we look at the world, from our 
peculiar situations: but such analysts have mostly avoided the use of the 
term 'consciousness' for the resultant perceptual conditon. In any case, the 
important point is that the real struggle in human society is not for survival, 
but between opposing ways of life which are basically cultural and 
ideological, not economic. This is essentially what Croce means when he 
says that the theme of history is liberty. 

Seen from this perspective, our educational system, with its insistence on 
fulfilling manpower needs, providing technical skills, social accountability, 
and the whole range of the welfare muddlement, appears to have minimal 
educational value; it is survival education, par excellence. It certainly is no 
liberal movement. It represents no real advance on the pre-scientific attitude 
to knowledge and is an insult to history and to intellectual achievement. 

I submit to educators and educationists in the South Seas that education in 
our part of the world has been led astray, first by missionaries with their 
intensely materialistic view of things — as expressed in terms of the Judaeo 
— Hebraic ideology of obscurantism and selfishness — and now by the 
modern educationists' doctrine of 'relevance' — based on inadequate and 
unhistorical analysis of the concept of education. Yet this is the general 
pattern in education in any 'Third World' country; it seems to be part of a 
curse of that sector of the globe. 

There appears to be a widespread unwillingness to address the question: 
'What is education?' and also widespread confusion between that question 
and the separate question of: 'What can education do for us?' And this 
attests to the poor quality of modern education which in effect, teaches 
people to run together separate issues, instead of sharply distinguishing 
between them. This particular orientation in South Seas education has 
been influenced primarily by the teachings of foreign educationists, most, if 
not all, of European ethnic origin. 
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We must face it: there is no Pacific stance on educaitonal directions. Even 
the current craze in cirriculum development, viz. — that the education called 
for must truly reflect the ideals and values of indigenous cultures — is 
simply a reintroduction by naive educationists, who seem to be unfamiliar 
with basic anthropoligical literature, of the so-called learning-oriented, 
traditional education (see Mead, 1930). In fact, this process, properly 
speaking, is not education but socialisation. Such a view gives little 
consideration to the relative impossibility of realising an educational process 
which reflects traditional ideals and values when the whole socio-economic 
foundation of society is very rapidly changing; i.e. when those very ideals 
and values are being replaced by new, mostly introduced ones. 

There are other questions that need study in formulating educational theory. 
Let us look at some of these. Assuming that one day our island groups 
attain 'developed country' status, what educaitonal system will they then 
need? Is it likely that rehabilitation will be required? Can the 'vocational' 
philosophy continue entire in such a situation, without any change? If 
rehabilitation will be required, are we not now pursuing an utterly wasteful 
policy? Would it be wise or foolish to provide now for the future achieve
ment of developed country status? 

By far the most loudly voiced objection to traditionalist education has been 
that it is not responsive to the 'needs' of South Seas peoples. There are 
quite a number of considerations related to this statement. First, needs — 
like everything else — change from time to time: what we perceive as 
present needs may not be so in the future, even in the immediate future; 
what is not taken as a present need may one day be our most pressing one. 
This, of course, is simply a reflection of our interaction with things or events 
or our environment. 

Secondly, since the needs of Pacific people are more and more influenced 
by imported tastes, expectations and values, the important question is 
raised: How logically can needs be seen as the legitimate basis of 
educational theory or policy? And further, which needs? 

Historically, the rise of education and science in ancient Greece was totally 
unrelated to people's needs, except of course, the need to know or to 
increase knowledge, although significantly, it was a period of great 
economic prosperity of Ionia. On the strength of this historical instance, it is 
possible to say that we can only contribute to education when we are not 
directly or consciously preoccupied with our needs. All this does not mean 
that education and science cannot assist man in his quest for solutions to 
his problems, including the problem of his present and future needs. It is, 
nevertheless, the basic task of education to provide the student with the 
analytical tools with which to distinguish between, and not confuse different 
issues, one of those distinctions being, perhaps, the most fundamental one: 
that between what education is and its problem-solving power. 
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The final comment I would like to make in this statement has regard to the 
type of education advocated for South Seas people by educational 
authorities and advisers. Because of the powerful credence given to the 
relevance doctrine, education in Pacific small island groups is becoming 
increasingly vocational and more and more technological in character. With 
missionary zeal, educators, teaming up with big business, investors and 
other social groups with vested interests, convert students, parents, nay, 
the whole populace, to the relevance cause; instilling in those being 
educated the faith that they are there solely to serve community, country and 
their fellow-men. To enable them to fulfil these responsibilities, they are 
told, they must learn a trade, or acquire a particular practical know-how. 

Alas! poor simple souls! They do not understand that there is no soeiety or 
country in the implied sense of a 'unity of interests'. They do not under
stand that in actual fact they can only be tools for the promotion of the 
specific interests of particular groups — not their own; they then become 
tools for the preservation of the-status quo — in particular, for widening the 
gap between the rich and the poor. This new education, then, is exploita
tion education at its most effective. Instead of enabling people to become 
aware of how society hangs together, this new education completely blinds 
them to their own potential in the scheme of things, rendering them perfect 
pawns in the hands of traditional powerful forces within society. 

I must submit that only an education that immerses the student in the 
classics of literature and criticism would enable islanders to see themselves 
in the correct perspective and in relation to the expectations of living in the 
modern world. But this, be it noted, is the very type of education which 
educators and educationists seem bent on keeping from Pacific Islanders. If 
we roughly characterise vocational education as education for social slavery 
and a classical education as education to think, then we certainly can muse 
upon the question: Is there a conspiracy to make, or keep, island peoples 
unthinking slaves? 
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