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Introduction 

For too long now, the responsibility of teacher 
education has belonged to the traditional teacher 
education institutions. It is only recently that 
teacher educators have come to appreciate the 
wealth of professional knowledge held in schools 
and known as 'teacher knowledge' (McNamara, 
1995 , 269). It is unfortunate that much of this 
knowledge is held as the professional experience of 
individuals. In most cases, its value cannot be 
gauged due to the fact that it is neither shared nor 
documented. However, such knowledge remains 
the very foundation of effective teaching and 
learning outcomes and resides on the absolute 
cutting edge of educational change. 

Tertiary educational institutions have traditionally 
had the role of educational research. They have 
added value to their knowledge by documenting 
their findings and having them verified by others. 
Through such professional sharing and criticism, 
they have furthered the boundaries of educational 
knowledge. 

The last decade has seen many changes in attitudes 
and values in the educational arena. One 
convergent perception held by teacher educators 
and teacher practitioners has been the sense of need 
for stronger collaborative links. In the wake of fast 
and continuous social and educational change, 
teacher educators need easier access to the wealth 
of 'up to date' data which still remains locked away 
as professional teacher knowledge. Simultaneously, 
teacher practitioners need easier access to 
specialists in a wide range of educational fields if 
schools are to overcome many of the emerging 
problems associated with rapid social and 
educational change (Sachs, 1997, 51-52). 

Focusing on these emerging needs, is the slow 
realisation that valuable teacher professional 
development knowledge has been entrusted to 
teacher educators, and teacher practitioners alike. 
The responsibility of teacher education in a time of 
change, when so much new knowledge is being 
generated at the teaching and learning interface, 
must now be shared if effective outcomes are to be 
achieved (Sachs, 1997, 48). 

Teachers must research and document their 
professional teacher knowledge. In so doing, it can 
be shared and verified by others. By this process, 
what they know becomes valuable public 
knowledge and achieves equal disciplinary worth in 
the sense that worthwhile knowledge that generates 
effective outcomes for a few, can then generate 
effective outcomes for many (McNamara, 1995, 
284). The whole of the field of education has the 
potential to benefit from worthwhile disciplinary 
knowledge. 

An Innovative Force 

The time is indeed ripe for a collaborative 
partnership which will generate mutual benefits for 
all. The Department of Education and Psychology 
at the University of the South Pacific recently met 
with the principals of local Fiji high schools to 
initiate the first steps in developing these 
collaborative partnerships. The draft strategy 
outlined below was hailed as a breakthrough in 
communication and ongoing mutual support. 

The seminar, which was attended by principals and 
teacher educators at the university, was a definite 
beginning. However, a number of organisational 
problems will need to be overcome. Teacher 
education institutions and schools have vastly 
different structures, roles and responsibilities. 
However, progress is always possible when groups 
from different fields of education display an 
alignment of needs and vision. 

Collaborative Partnerships - The Strategy 

Aim: 

To develop a shared information source of teacher 
professional knowledge that will improve teaching 
and learning in the school. It will incorporate: 

• effective teach ing s t r a t eg ies and 
programmes 

• problems faced by teachers in their 
classrooms 

• workable solutions 



• systematic school-based investigations 

Benefits for Schools: 

• access to a self-help information source of 
teachers' professional knowledge on 
workable solutions and strategies for 
making the work of teachers more 
manageable and effective 

• increased teacher confidence and 
effectiveness in the classroom 

• i n c r e a s e d p r a c t i c a l p r o f e s s i o n a l 
development for teachers in all 
participating schools 

• a more effective teaching-learning interface 
will reduce school administrative 
problems. 

Benefits for Professional Development Leaders: 

• increased professional development skills 
as a teacher 

• negotiation of some form of credit for USP 
courses. 

Benefits for the USP: 

• access to a local information base of 
teachers' professional knowledge for 
research purposes on the teaching and 
learning process 

• opportunity to access this local teacher-
knowledge to improve USP teacher 
education courses 

• local school-based assistance in managing 
the increasing numbers of teacher 
education practices in the schools. 

Process Strategies: 

• a coordinating committee will be appointed 
in the Department of Education and 
Psychology 

• a Professional Development Leader (PDL) 
(teacher on staff) will be appointed by each 
school in consultation with the Department 
of Education and Psychology 

• the Department will train and support this 
PDL for each school. 

USP will: 

- collaborate with PDLs in the facilitation of 
workshops 

- provide their own professional knowledge. 

Staff will: 

- raise problems encountered in their 
teaching-learning 

- clarify their own teachers' problems 

- search for solutions in their classrooms 

- share this valuable teacher professional 
knowledge 

- collate workshop discussions to form a 
useful information source written up as 
mini-reports. 

• This information source will be shared 
amongst the participating schools and the 
Department through journals such as 
Directions and the Pacific Curriculum 
Network which are published by the IOE. 

PDL's Roles: 

• coordinate the professional development 
problem-solving workshops 

• act as mentors and peer-coaches for the 
professional development of the school 
staff 

• develop an information base of practical 
teaching/learning methods and ideas and 
d i s t r i b u t e t he se m i n i - r e p o r t s t o 
participating schools through the journals 

• collate similar mini-reports coming in from 
other schools and file them for future staff 
reference and discussion 

• supervise the USP student/teachers whilst 
in the school on practice. 



Department's Role: 

Appoint a coordinating committee which will: 

• facilitate the overall programme 

• train the PDLs so that they can take on the 
coordination role 

• support the PDLs 

• supply on-going assistance to the school 
improvement strategy whenever required 
by the schools 

The principals who were invited to the seminar to 
help formulate the collaborative partnership and 
comment on the proposal, gave the following 
suggestions: 

• Increased Face to Face Contact: 

The need for the Department of Education 
and Psychology to increase face to face 
contact with schools. 

• Ways to Improve Teaching Practice: 

The USP needed to instil a more 
professional approach in the trainee 
teachers before they are sent to the 
schools. Suggestions included: 

In-School Briefings 

Pre-practicum briefings by the USP in the schools 
for teachers would facilitate the in-school training. 

Professional Attitude of Trainees 

Student teachers needed to be prepared well at the 
USP so that they "fitted in" to the professional and 
cultural expectations of the school community. 

Increased Duration of Practicum 

A longer teaching practice period would be more 
effective, (e.g. From 3 weeks to 5 weeks.) 

End of Practicum Seminars 

As part of the USP's role in supporting the 
professional development of teachers it could 
organise in-school seminars by its students for the 
teachers of teaching practice schools. 

• Ways to Improve a Collaborative 
Partnership 

- The need for increased partnership was 
affirmed by the principals. 

- The principals suggested that any 
partnership needs continuous dialogue at 
every step. (e.g. pre-practicum, during 
practicum and post-practicum.) 

- One group of principals thought that the 
PDLs could be supervised by the 
Department of Education and Psychology. 
A member of the coordinating team could 
organise the partnership in the schools. 
Bigger schools perhaps could have one for 
themselves while smaller schools could 
share, say 5 for 1. 

- The Department could host a principals' 
conference each year. 

- The Department could help establish more 
diversified professional communication 
between the ministry, schools and the 
USP. For various funding and structural 
reasons, it was thought that the MOE was 
not able to offer the same academic 
professional guidance that the USP could 
offer (e.g support for collaborative 
research in schools). 

- The partnership idea needs to incorporate 
more that just 'in-service'. It needed to be 
pursued so that tangible teaching and 
learning outcomes were achieved through 
joint research and problem solving with 
teachers. 

- The principals suggested that the USP 
create a professional journal where 
teachers could be free to express their 
views on issues relating to their work. It 
was explained that two journals already 
exist in the IOE for this purpose and that 
the Pacific Curriculum Network was 
particularly appropriate. The reports 
generated f rom the co l l abo ra t i ve 
partnership could be published in these 
journals. 

• Need for Funding for the Project 

The question of funding of such a 
partnership and all its related activities was 



raised. It was suggested that the 
Department of Education and Psychology 
may have access to funding for such a 
project worthy of research. 

• Establ ishment of a Professional 
Association 

The setting up of a professional body that 
might help strengthen teacher educator and 
teacher practitioner relationships was 
suggested by the principals. This body 
would preferably be one that could rise 
above unions and industrial matters and 
focus on professional development. 

• School Relat ionships with Other 
Institutions 

This teacher education institution and 
school relationships was considered to be 
relatively weak. The principals offered 
some suggested explanations as to what 
factors in the schools might be causing this 
weak relationship: 

- Principals are too busy with 
school daily agenda. 

- Staff shortage caused teachers to 
focus all their available time on 
school and classroom business. 

- M a n y t e a c h e r s l eave the 
profession or migrate. 

- Professional teacher groups have 
ceased to be effective as 
p r o f e s s i o n a l d e v e l o p m e n t 
associations. 

• Need for School-Based Research 

- The principals requested the 
D e p a r t m e n t to e n c o u r a g e 
collaboration in research. 

- The revival of the Fiji Institute of 
E d u c a t i o n a l R e s e a r c h was 
encouraged. 

It can thus be seen that seeds of strong and fruitful 
collaboration between schools and a tertiary 
institution were sown during the workshop reported 
on here. We hope that the seeds will grow - we 
also hope that the ideas and experiences presented 

here are of potential value in other countries in our 
region. 
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