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Values education is always a difficult area to 
approach in a teacher education programme. How 
does one fit it in with all the subject curriculum work, 
history of education and school administration? 
How does values education link with other areas? 
Nevertheless, it should be as much a part of the 
teacher education curriculum as any other part of 
professional studies. Values are part of the school 
curriculum, even if not dealt with directly. They are 
certainly present in the hidden curriculum, and 
therefore cannot be ignored. It is best to deal with 
this question head-on, and have students consider 
both their own values stance, and the question of 
whether there are any key values which should be 
inherent in their teaching, and in the school 
curriculum. 

This was so with a group of lower secondary trainees 
at Vanuatu Teachers' College during 1993. These 
were second-year trainees, who were completing a 
Diploma in Secondary Education, and will be 
teaching in anglophone island schools in 1994. In 
their professional studies area, they had already 
considered educational administration, sociology 
of education, child psychology and curriculum 
development, and now in the final term of their 
course, the question of values education arose 
while considering educational planning and the 
aims of education. A section of the course was thus 
devoted directly to the question of values education. 

The approach taken was based on similar 
experiences in teacher education in South Australia. 
The student teachers were first asked to carry out 
some simple values clarification exercises, which 
they enjoyed immensely e.g., What would you do if 
you won 100 million Vatu? (The vatu is worth about 
one Fiji cent). This was followed by discussion on 
controversial issues in the curriculum - the 
announcement had just been made about France's 
reconsideration of nuclear testing in the Pacific, and 
opinion in the group was firm on this issue - no way! 
Even the francophones who were studying to be 
teachers of French in the anglophone schools were 
in agreement. There was less agreement, however, 

on how this should be presented to children in 
schools - should teachers express their own views 
or be completely neutral? Most felt that teachers 
should present both sides of the issue and let 
students decide. Others felt that there were issues, 
such as racial intolerance (South Africa had also 
been in the news) where teachers should take a 
stance. The next step was thus to ask if there were 
any key values that all would agree should be part 
of the school curriculum, either as part of the content 
matter, or inherent in the methodology. 

After some discussion of what may be seen as 
important values, a list of eight key values as set out 
in the South Australian Education Department 
discussion paper "Our Schools' Values" was handed 
out and discussed. The eight identified values 
(details are provided in the Appendix) were: 

- caring for others 
- self-esteem 
- social justice 
- participation 
- respect for the environment 
- honesty 
- openness 
- excellence 

Each was discussed and there was general 
agreement that all student teachers saw these as 
key values that should be inherent in secondary 
school curricula in Vanuatu. 

Next, the students broke up into groups of five, and 
discussed where these values were promoted in 
existing curricula, either in content material, or in 
teaching methodology. Following this, students 
came together and shared their views. Students 
were from two subject groups - social science/ 
French as a second language, and science/maths. 
Their teaching subjects obviously influenced their 
choices, and a consolidated list was built up. A 
selection of the results of this list are set out in Figure 
1. This exercise was conducted over three sessions, 
and obviously a more considered and lengthier 
approach would have brought out a more 



comprehensive list. However, the subsequent 
discussion and clarification of each other's points 
brought out some very interesting views. 

The first and most obvious point was that the student 
teachers did not see the maths and French language 
subjects as having much values material in their 
content. This was not a great surprise. On the other 
hand, there were a number of topics in both the 
science and social science curricula where values 
issues arose and were sometimes dealt with quite 
explicitly. The second point of interest was that 
some of the listed values rarely occurred in the 

content, but were more often expressed through 
the methodology. Following from this, the third point 
of interest was that most comments were listed 
under the heading of methodology, i.e., the student 
teachers saw very clearly that ft was their teaching 
methods that promoted certain values, that children 
in school learn not only through content, but through 
process. The hidden curriculum had been an earlier 
topic and discussion of the list led to some comments 
on other school activities where these values are 
inherent, but had not been listed here under 
"curriculum". 

Figure 1 

Values Content Methodology 

Caring for others Health/Hygiene 
Use of acids/bases 
Families and communities 

Care with experiments 
Sharing in group work 
Encouraging co-operation 

Sell-esteem Health/Hygiene 
Roles in families 

Personal cleanliness and health 
Encouragement of student participation- group 
work, debates, talks etc. 

Social justice Government 
Constitution 
History 
Environment 

Debates on social issues 
Encouraging gender co-operation 
Settling classroom conflict 

Participation Physical education 
Working together 
Projects 

Group work 
Science practicals 
Role-play/debates 

Respect for 
Environment 

Ecosystems 
Using our resources 
Population education 
Various topics on 
environment 

Excursions 
Conservation around school area 
Protecting local environment 

Honesty Nations and 
Government 
Families and 
Communities 
Class meetings 

Mock elections 
Role play on social issues 
No "put-downs" 
Open discussions 

Openness Population 
Education 
Environment 
topics etc. 

Brainstorming 
Research topics 
Interviews 
Questionnaires 

Excellence Any topic Formative assessment 
Encouragement to 
complete all work 
Encouraging standards, 

e.g. in poster work etc. 
written comments on students' work 

Note:This is a selection of trainee input - the full table is more detailed. Content = units or topics within units. 



The whole exercise was encouraging. It would 
have been expected that students might not have 
seen many areas where values came to the fore, or 
just listed obvious areas under content. It was very 
encouraging that so many students saw these as 
issues of methodology and one would now hope 
that this realisation will become part of their own 
teaching practice. Whether we agree with the 
particular values listed, or see them as applicable to 
the Pacific island situation, whether we differ with 
regard to their interpretation in the classroom, or 
agree or disagree with the role of the teacher in 
values education, it is nevertheless encouraging to 
see young student teachers appreciate the 
importance of their own teaching and their place as 
role models, as well as having gained the perception 
of the link between particular forms of student 
activity and the learning process. Vanuatu lower 
secondary schools will be well served if these 
teachers follow through on such exercises in their 
own classroom practice. 

APPENDIX 

From "Our Schools' Values", Discussion Paper, 
Education Department of South Australia 1989. 

Eight Key Values: 

Eight key values identified in existing departmental 
documents contribute to the development of morally 
educated persons. Five values are essentially 
ethical, three cognitive. 

Caring for others 

Caring is a fundamental value. School 
administrators constantly speak of the importance 
of caring relationships in their school. Children are 
often encouraged to learn to care for their peers, for 
classroom pets, and for the classroom environment. 
Yet most teachers will ruefully confess the gap 
between intention and reality. 

Self-Esteem 

Caring for others is interrelated with self-esteem, a 
sense of self-worth and self-respect. Physical and 
mental health, and esteem for one's own talents, 
skills and abilities are to be valued. 

Social Justice 

A fair, just and non-stereotyped treatment of all 
individuals and groups in society is a basic value. 
Individual rights, such as the right to self-expression, 
need to be recognised so that these can be fairly 
expressed by all members of society. 

Participation 

Co-operative approaches to planning, and 
democratic ways of decision-making, have recently 
been given more emphasis. Parent and student 
involvement in school decision-making reinforce 
this value which is intrinsic to education for 
democracy. 

Respect for the Environment 

This involves protection of the interests of people 
and all living things in the preservation of unique 
habitats or environments. It means awareness of 
the impact of our own life style and consumption 
patterns on the earth and on the fair distribution of 
resources. 

Honesty 

This requires use of rational processes so that 
beliefs are based on accurate, reliable and valid 
evidence, discussed openly, and subjected to 
appropriate tests. Honesty also includes reliability 
in relationships and respect for the possessions of 
others. 

Openness 

This implies a commitment to inquiry rather than to 
passive gathering of information and ideas. 
Programmes which involve thinking, problem-
solving and communication skills all promote this 
value. 


