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Introduction 

This study of teacher education in the Republic 
of Kiribati focuses on the teacher education and 
training at the Kiribati Teachers' College (KTC). 
The main aim is to identify key problem areas of 
teacher education and training at KTC. 

Educational problems, whether administrative or 
academic, are complex. It is important that 
problems are brought to the surface in order to 
understand them fully and be able to find ways 
of solving them. Improving efficiency in any 
form and level of educational institution is not 
something that can be done overnight. 

The quality of education provided in schools is 
partly dependent on the quality of qualified 
teachers. Qualified teachers must, therefore, 
undergo a good teacher education program in 
order to be able to effectively deliver the content 
of the curriculum. 

The Kiribati Teachers' College has always been 
the only teacher training institution in Kiribati 
responsible for the training of primary school 
teachers. In 1996, courses were begun for pre
school teachers and junior secondary teachers as 
well. 

Data 

Data about teacher education at KTC were 
collected using questionnaires, interviews and 
on-site participation. The questionnaire is taken 
from Owen (1993) and modified to suit the 
Kiribati situation. The fourteen questions had to 
be responded to in terms of two criteria. Firstly, 
respondents had to assess the importance of the 
particular issue to their present teaching position. 
Secondly, they were asked to signify the extent 
to which the particular issue was emphasised in 
their teacher training at KTC. The fourteen 
questions related to topics and issues that 
teachers in the field, KTC staff and the author 
felt were important to teachers in Kiribati. 

Participants 

Sixty-eight participants took part in the study: 
fifty-six primary school teachers, six KTC 
lecturers and six KTC students. 

Results 

The following problems were identified: 

1. Insufficient Emphasis 

Certain areas need more emphasis during teacher 
training. 

Table 1 The percentage of respondents who felt 
that the area was important in classroom 
teaching (A), and the percentage of respondents 
who felt that this area was given high emphasis 
in teacher training at KTC (B). 

Area A B 
planning a curriculum unit for 
teaching 

73 22 

Evaluating teaching 
performance 

72 36 

learning how schools can 
develop closer relations with 
the community 

58 21 

learning about factors affecting 
the intellectual development of 
children 

74 18 

gaining sensitivity to dis
advantages students face 

46 22 

learning about recent 
developments in teaching 
methods 

69 22 

Catering for strengths and 
weaknesses of individual pupils 

79 36 

working with children in 
different settings 

64 28 

Understanding the organisation 
and structure of education in 
Kiribati 

60 19 

1 Paper presented at the Pacific Teacher Educators' Conference held at the University of the South Pacific, 
January 18-22, 1999. 



The figures show that a high proportion of 
respondents feel that these areas are important 
to classroom teaching, but only a relatively low 
proportion of respondents feel that these areas 
are given correspondingly high emphasis in their 
teacher training. 

2. Job Dissatisfaction 

Sixty percent of the KTC lecturers and school 
teachers, numbering 62 together, were not 
satisfied with their teaching positions. They were 
dissatisfied with school and college facilities, 
salary, conditions for teachers, and selection 
criteria for promotion and in-service courses. 
Job satisfaction is an important issue in schools 
and institutions. If teachers and lecturers are 
happy they will be more positive in their work. 

A primary school teacher who was happy with 
some aspects of his job and unhappy with other 
aspects expressed his mixed feelings as follows: 

I am very happy as a teacher but I am not 
happy as a Grade 3 teacher. Teachers in 
upper grades are given more privileges like 
more pay, more chances to attend 
workshops or training but a good number 
of them cannot implement some parts of 
the syllabus because they [these parts] are 
beyond their capabilities. A good number 
of them are lazy and ignorant. I am 
saying this because I want the Ministry of 
Education to treasure quality more than 
seniority. 

3. Not keeping up to date 

Teachers' and lecturers' qualifications and 
knowledge do not keep pace with recent 
developments in their fields and this often affects 
the training of new teachers. 

4. Poor facilities 

The college and school facilities do not provide 
for a good learning environment for students, 
teachers and lecturers. 

5. School culture dominates KTC training 

KTC's teacher education and training does not 
sufficiently change student teachers' attitudes. 
In spite of their KTC training, the writer is aware 
that in primary schools, there is an existing 
culture among teachers very different from their 
training at KTC. Once out of the college, 
students slowly and gradually adopt that culture 
and therefore put aside their college training. 
This indicates the need for KTC to put more 

emphasis on professional practices and behaviour 
in the preparation of its students. 

6. KTC courses unrecognised 

KTC courses are not recognised by other 
institutions like USP. One ambitious young 
teacher expressed his disappointment in this 
way: 

One of the major problems of the teacher 
education program is that the certificate 
and the diploma in teaching are not 
recognised by overseas institutions. USP 
does not recognise courses we did at 
KTC. We could not be exempted from 
education courses at the USP Centre. 
The content of the courses is very 
similar. 

Recommendations 

Recommendations were proposed in order to 
minimise the problems identified from the 
findings. These recommendations include: 

a) The ten issues below be included in the 
teacher education program and be given 
stronger emphasis during teacher training. 
translating curriculum into action 
evaluating teaching performance 

planning a curriculum unit for teaching 
an awareness of the ways schools can 

develop closer relations with the community 
knowledge of factors affecting the 
intellectual development of school children 
sensitivity to disadvantages students might 
face 
knowledge of recent developments in method 
areas related to subjects taught in Kiribati 
primary schools 
catering for strengths and weaknesses of 
individual pupils 
working with children in different settings 
emphasis and importance of their 
understanding of the organisation and 
structure of education in Kiribati. 

b) Continuously reviewing the KTC teacher 
education program and providing more 
opportunities to develop students' 
knowledge, attitudes and skills. 

c) Reviewing conditions for teachers. 

d) Sending KTC lecturers to pursue 
postgraduate qualifications. 



e) Encouraging lecturers to participate in 
professional activities and undertake research 
and f ieldwork. 

f) Improving conditions at KTC (salary, 
monetary incentives) as a means of 
attracting qualified people to lecturer posts. 

g) Increasing the recurrent budget to maintain 
and improve facilities at KTC. 

Conclusion 

In conclusion, t w o factors stand out as being of 
crucial importance. It is clear from the views of 
writers on teacher education and training that it 
is vitally important to produce a pool of well-
qualified teachers. Teaero (1996) leaves us in no 
doubt regarding the crucial role of teacher 
development when he writes that improving the 
competencies of teachers is important so that 
they can perform their roles in the teaching-
learning process at optimal levels of 
effectiveness and efficiency. It is acknowledged 
that to a large extent the quality of primary and 
junior secondary school teachers in Kiribati is 
dependent on their training at the Kiribati 
Teachers' College. 
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