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A group of second year BEd students pore 
over back issues of Directions, a journal 
produced by IOE, as they gather ideas on 
curriculum development. In another 
corner, PGCE students look through past 
exam papers to review the scope of 
curriculum relevancy in Pacific high 
schools. On the front desk, the 
curriculum officers are besieged by ED25O 
(Curriculum Studies 1) students (they 
number 200) requesting either OHP 
transparencies or vanguard sheets for 
their micro-teaching creative 
presentations. As the Curriculum 
Resources Unit (CRU) workers leave for 
their homes after 4 .00 pm, a group of 
students walks in wi th their lecturer 
(armed wi th a spare key) for a class in 
Curriculum Methods. They will finish at 
6.00 p.m. 

The CRU was set up in the School of 
Humanities in 1976 after the completion 
of the UNDP/ UNESCO Curriculum 
Development Project. We serve staff and 
students of the University by providing 
resource materials to support teaching in 
the schools throughout the University 
region. The CRU resources are managed 
by an Assistant Curriculum Resources 
Officer. 

The CRU's functions are to provide 
assistance and a practical work area for 
students doing curriculum-related research 
and those preparing for teaching practice. 
We maintain a large collection of 
curriculum materials from throughout the 
USP region. We also maintain a network 
of contacts throughout the countries of 
the region as a basis for sharing ideas, 
experiences and materials. 

The CRU has operated in a functional and 
practical way, unlike a traditional library 
where rigidity has tended to be the norm. 
We provide curriculum resources for over 
400 students doing BEd degrees, MEd, 
PhD and postgraduate certificates and 

diplomas in education. Students are 
constantly researching innovative 
teaching/learning methodologies or 
exploring how the curriculum can be made 
more functional and relevant. We 
facilitate these processes by providing 
resources and dispensing advice on the 
most appropriate ways students can do 
their research. We are mindful of 
complaints that the CRU has sometimes 
tended to look like the Immigration Office 
or a bank on a busy day. This is because 
of the endless stream of students that 
come in to work on their curriculum 
research projects. 

Our whole approach to dealing wi th 
students at the CRU is based on the 
premise that curriculum is both an idea (a 
construct of society) and a practice. 
Society expects education to be relevant 
and to help learners achieve a better 
quality of life through their training. The 
other aspect deals wi th curriculum as the 
intentional things we do in school. 
Curriculum involves the interaction of 
teachers wi th students, students wi th 
students, or wi th their environment. 
(Hughes 1993: vi). 

We realise that the curriculum is the very 
reason for the existence of schools and 
teachers and of course the CRU! Trainee 
teachers at the USP need to be 
knowledgeable about the processes of 
curriculum development. The resources at 
the CRU aim to help teacher trainees 
answer questions like; What to teach? 
How to teach? When to teach? and What 
is the impact of teaching? (Print 1993: 1-
2) 

One issue that keeps coming up in 
discussions between teachers and their 
communities is the idea of relevance. The 
current school curriculum is seen as 
outliving its usefulness. In addition to 
this, students are seen to be engaging in 
anti-social behaviour, i.e. truancy, 



disrespect for authority, delinquency, drug 
use, premarital sex, to name a few. The 
pressure is on institutions like the USP 
and curriculum development personnel to 
come up wi th a relevant school curriculum 
that can be taught in innovative ways, 
fol lowing the approaches that the latest 
research recommends. Sections like the 
CRU work very closely wi th lecturers and 
students to facilitate the process of 
improving teacher education, part of 
which involves making students critical of 
the texts currently in use, many of which 
are sadly outdated both in content and 
methodology. 

The CRU is still going through a process 
of restructuring. We would like to be 
involved in the publication of monographs 
and curriculum materials, organising more 
workshops on curriculum issues for 
teachers in the region, and acquiring more 
resources for the CRU users, among other 
plans. 

References 

Hughes, P. (1993) Foreword in Print, M. 
Curriculum Development and 
Design. NSW. Allen & Unwin, 

Print, M. (1993) Curriculum Development 
and Design. NSW. Allen and 
Unwin. 


