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Introduction 

Helping more children to become better at 
reading and writing is the basic goal of the 
Literacy Education Component of the Primary 
and Literacy Education (PALE) Module of the 
BELS Programme. 

This goal is being achieved utilising the cascade 
training of trainers model, which is fundamental 
to all teacher in-servicing being conducted under 
the auspices of BELS (see earlier article by 
Henry Elder). 

Central to the literacy education component 
training is a ten-unit package, entitled the South 
Pacific Literacy Education Course (SPLEC), the 
original development of which can be traced to 
the Book Flood Project of 1980-81, carried out 
and reported on by Drs Warwick Elley and 
Francis Mangubhai. 

As a follow up to this Project, which clearly 
demonstrated the positive effects of good story 
books on children's literacy and language 
development, the Ready to Read Project was 
initiated from 1988. 

Ready to Read grew into the South Pacific 
Literacy Project, which led to the development 
and implementation of SPLEC. 

Whole Language - Story Book - Based 
Approaches 

At the core of the earlier initiatives, of SPLEC 
and of the literacy education training courses, is a 
whole language, story book-based approach to the 
teaching of literacy and language skills. The 
emphasis on learning from and through stories, 
with exposure to a rich language environment, is 
felt to be particularly apt in view of a similar 
emphasis in many Pacific children's home or 
source cultures. 

This however involves quite radical changes in 
methodology and in materials used by teachers 
and other educators who adopt SPLEC. As is 
widely-known, language-literacy teaching in our 
region has been strongly influenced by the 

behaviourist-structuralist approach, which 
emphasises controlled teaching of language 
structures, one at a time - rote memorisation has 
been a key underlying strategy. It was believed 
that as a result of this approach, students would 
produce error-free spoken and written language 
from the outset. Of note, however is that some 
educationists have suggested that elements of this 
'formal' approach are in harmony with aspects of 
students' home cultures in some regions and/or 
countries. 

SPLEC, on the other hand, advocates creativity, 
less control, discovery and exploration. Students 
are given opportunities to write from the very 
beginning; teachers are encouraged to treat 
mistakes not as "errors" as such, but as 
approximations, the production of which is seen 
as integral to language and literacy learning. 

A key feature of SPLEC is that it does not 
advocate an "either-or" approach. While the core 
methodology is whole language-based, teachers 
are encouraged to draw on the strengths of other 
approaches, including so-called 'formal' ones, in 
order to offer a culturally-appropriate and 
balanced language-literacy acquisition 
environment, in an attempt to cater for all 
learners. 

PILL Data 

Side by side with SPLEC is the data being 
generated by Pacific Islands Literacy Levels 
(PILL) tests of basic literacy and numeracy 
achievement (at the Class 4 and Class 6 levels) of 
children in each BELS Programme country. This 
testing is a key component of the ESPAM 
Module (see earlier article by Trevor Rees) and 
serves three vital goals for PALE, namely 

• It identifies successful students, classes, 
schools and regions, indicating where 
successful literacy-language learning is 
occurring. 

• It also indicates individual students, 
schools, regions, countries in need of 
remedial efforts (to lift achievement). 



• Finally, it provides baseline data for a 
variety of subsequent uses - a key one 
being that after teachers have studied and 
implemented SPLEC methodology 
(together with the associated and 
necessary curriculum materials), later 
PILL testing will indicate whether or not 
improvements have occurred. 

Conclusion 

Given the widespread acceptance that the teacher 
is the key in attaining educational quality, and 
given the fact that SPLEC aims to significantly 
enhance teachers' ability to develop basic literacy 
skills, there is a very real possibility that the 
Literacy Education component of the BELS 
Programme will result in significant 
improvements in basic educational quality. 

We look forward to reporting on planned 
research into the efficiency or otherwise of 
efforts aimed at lifting literacy achievement, 
especially in schools with many "at risk" 
students, identified as such by PILL testing. 


